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PROCEEDINGS OF THE CLASSICAL CONFERENCE 
HELD IN CONNECTION WITH THE SPRING MEET- 
ING OF THE MICHIGAN SCHOOLMASTERS' CLUB 

When the first Classical Conference was held at Ann Arbor, 
in 1895, there was no intention of arranging for similar gather- 
ings in the immediate future. In the following year, however, 
the Michigan Schoolmasters' Club perfected a plan of organiza- 
tion which encouraged the holding of conferences in all depart- 
ments ; and since 1896 an annual conference has been arranged 
for classical teachers in the spring vacation, the program being 
so adjusted to that of the Schoolmasters' Club that those who 
desired could attend both meetings. 

The Classical Conference of the present year was held on 
Thursday and Friday, March 29 and 30. The program, which 
was full and varied, contained an unusual number of papers 
which will be published, part in the School Review, part in 
other periodicals. Only a brief outline of the proceedings, there- 
fore, need be given here. The four sessions were held in New- 
berry Hall, three on Thursday, one on Friday afternoon ; Friday 
forenoon those attending the Classical Conference were invited 
to meet with the Schoolmasters' Club for the discussion of ques- 
tions relating to the teaching of English. The attendance, while 
not so large as in 1898, when the Conference met under the 
auspices of the Committee of Twelve of the American Philolog- 
ical Association, was fully equal to the average, and the interest 
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throughout was well sustained. The presiding officer of the 
morning session on Thursday was Superintendent E. T. Austin, 
of Owosso, president of the Michigan Schoolmasters' Club ; of the 
afternoon session, Professor Harold North Fowler, of the West- 
ern Reserve University. At the other sessions Professor Francis 
W. Kelsey, of the University of Michigan, acted as chairman. 

The opening session on Thursday was devoted to the subject, 
"The Reading of Latin Verse." The first paper, by Professor 
John C. Rolfe, reviewed the recent literature of the subject, hav- 
ing reference particularly to the discussion between Professor 
Charles E. Bennett, of Cornell University, and Professor George 
L. Hendrickson, of the University of Chicago, which recently 
appeared in the American Journal of Philology. This paper will 
be published in the School Review. 

The second paper, on "The Melodic Element in the Reading 
of Latin Verse," was by Professor Francis W. Kelsey The 
speaker first presented the relation of poetry and music in the 
different periods of classical antiquity. He then developed at 
some length a theory of melodic variation in the reading of 
Latin verse, which was designed to explain the relation of word 
accent and ictus. The line of argument, which involved the 
treatment of an unusual number of technical details, cannot be 
adequately presented in a brief abstract. As illustrating points 
touched upon in the paper Miss Alice G. Bailey, of the Univer- 
sity School of Music, rendered with much expression the Hymn 
to Calliope attributed to Mesomedes, and Dr. William H. Wait, 
of the University of Michigan, sang the Hymn to Helios, and 
the Dirge of Sicilus ; afterwards Miss Bailey sang Catullus' 
Elegy on the Death of Lesbia's Sparrow to a melody which, 
written to exemplify certain principles stated in the paper, had 
been harmonized by Professor A. A. Stanley ; and the members 
of the Latin teachers' course in the University gave the musical 
exercise prepared by Mr. J. R. Nelson (published in the School 
Review for March 1899) on the first eleven lines of the Aeneid. 
The papers on the reading of Latin verse were discussed by 
Professors George Hempl and Benjamin P. Bourland. Professor 
Hempl pointed out clearly the distinction between the scientific 
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and the pedagogical aspects of the subject. At best our data 
for determining how Latin verse was read by a Roman of the age 
of Augustus are meager and unsatisfactory. It will probably 
never be possible to know exactly how the hexameters of Virgil 
sounded ; yet the subject is full of interest, and scientific investi- 
gation must follow up every clue that promises to lead to a 
definite conclusion. Professor Bourland took up the question 
whether the study of the Romance languages will throw light 
upon the structure of Roman verse, reaching a negative conclu- 
sion ; their verse systems are all based upon a different princi- 
ple. Principal W. B. Arbaugh, of the Ypsilanti High School, 
closed the discussion with an account of some interesting experi- 
ments in teaching students to read Virgil metrically. 

The first paper of the afternoon session was by Mr. Clarence 
Linton Meader, of the University of Michigan, upon "Semasio- 
logical Changes of the Demonstrative Ipse." It was based upon a 
section of a treatise, which will be published in the near future, 
in which are traced the successive changes of meaning of all the 
Latin demonstrative pronouns. A brief abstract follows : 

The character of iste as a pronoun of the second person is indicated by its 
exclusion from historical narrative in the Ciceronian and Augustan periods 
(Caesar, Sallust, Nepos, Livy, Velleius), and its frequent occurrence in 
orations, dialogues, letters and in the quotations in the fourth book of the 
Rhetorica ad Herennium. The first indication of the absence of this 
character is found in the collocation iste tuus, vester, etc., which occurs from 
Plautus on. Iste, losing its classical meaning, takes on a force approaching 
closely to that of classical hie. 

That such a change actually took place is shown by the following lines of 
evidence : 

1. Iste refers to something immediately connected with the speaker either 
locally and temporally or in conception (from Horace on — especi- 
ally frequent in the Metamorphoses of Apuleius), and is even rein- 
forced by mens (Catullus 17, 21), vester (Virgil, Aen. n, 165), etc. 

2. Iste is used in connections reserved by classical writers for hie (Valer. 
Max. 3, 8, 2. S, 4, 3. Other examples occur in Manilius, Pliny N. H., 
Lactantius, Lucifer Cagliari, Calpurnius, Jordanes, etc.). Augustine 
has isto modo for hoc mods, Claud. Mam. has side by side hinc alias 
and istinc alias. 

3. Instead of the contrast hie — Me (see Cic. in Catilinam 2, 11) we find 
in Valer. Max. /. c. ista — ilia. This collocation does not always prove 
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that iste has the force of hie (compare, for example, such contrasts 
as tu — ille, ego — tii), and must be supported, as it often is, by collat- 
eral evidence. Iste (=hic) — ille occurs also in Lucan, Quintilian, Gel- 
lius, Scriptores Historiae Augustae, Ammianus Marcellinus, Jordanes, 
and in the Christian writers Firmicus Maternus, Lactantius, Ambrosius, 
Hilarius Pictaviensis, Filastrius, Augustine, Orosius, Sulpicius Severus, 
Fulgentius Planciades, Faustus Reiensis, Alcimus Avitus, Ennodius, 
etc. 

4. The usage of the early Latin translations of Greek writings, such as the 
Epistles of Ignatius, the Shepherd of Hermes, the New Testament and 
the Novellae of Justinian. Especially valuable are the second and 
third Novellae, parts of each of which we possess in at least two inde- 
pendent Latin translations. They all render oStos both by hie and by 
iste, one set of translations showing in any given passage forms of hie 
and in another forms of iste. Plane. Fulg. translates tuton phone (sic) 
by istarum vox. 

5. Equally valuable are the Glosses in Goetz, C. G. L. Vols. II, IV, and 
V, in which we find oStos rendered by hie, istic, is, e. g., histic hie ; his 
istis ; and hec (sic) by ste. 

6. The Romance languages bear witness to the change under discussion. 
They show : este (Italian, Spanish, Portug., Catal.), ist (Rumanian), 
est (Provencal), questo for eccum istum (Italian), stamattina, stasera, 
stanotte (all Italian for ista mattina, etc.), and numerous other sur- 
vivals of iste. 

7. Priscian (III, 142 K.) says: "ille" spatio longiore intellegitur, iste 
vero propinquiore. 

The usage is found in Italy, Sardinia, Africa, Mauretania (?), Aquitania, 
southern Gaul, Dalmatia and Pannonia. It cannot, therefore, be described 
as characteristic of " African Latinity," although it is common among Afri- 
can writers. Valer. Max, (ca. 29 A. D.) and possibly Celsus are the earliest 
authors to show this usage. The instance istos — illos assigned by editors 
to Caesar (frag, de lib. de analogia 7 d) is easily proved to be falsely attrib- 
uted to him, since Pompeius (p. 144, 20 K.) does not cite Caesar's own words. 
There are further in the Corpus Inscr. Latinarum, Vol. I, two inscriptions 
which may be taken, perhaps with some reservation, as the earliest existing 
examples of the usage iste=hic. They show respectively istic sepultus est, 
for the familiar hie sepultus est, and in itusm (corrected by Gamurrini to 
istum) annum for in hunc annum. 

The second paper was by Professor F. B. Tarbell, of the 
University of Chicago, who described and interpreted a beautiful 
piece of Greek pottery that had lately come into his posses- 
sion, an inscribed cylix by Duris. It had been broken and 
unskillfully mended in antiquity, but the finely executed figure of 
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Dionysus, in the interior, and the Satyrs and Naiads on the 
exterior are only slightly marred. A half-tone reproduction of 
the cup was shown in connection with the paper. A fuller account 
will be published in the American Journal of Archeology. 

Next followed Mr. H. F. De Cou, of the University of Michi- 
gan, who presented a drawing of a curious unpublished statuette 
from the Argive Heraeum. This he interpreted as a figure 
of Aphrodite, fortifying his contention by a mass of seemingly 
conclusive evidence. This paper also will be published in full. 

Last on the program of the afternoon session was a discus- 
sion of the question whether or not Caesar should be read in the 
high-school course. The discussion, which is printed elsewhere 
(p. 324), was carried on by Dr. F. O. Bates, of the Detroit 
high school, Principal J. W. Welch, of the Adrian high school, 
and Principal Ralph S. Garwood, of the Marshall high school. 

On Thursday evening the Conference was favored with an 
inspiring address by Dr. Paul Carus, of Chicago. Dr. Carus paid 
an earnest tribute to the classical scholarship of Germany, direct- 
ing attention to the great influence of the study of antiquity in 
the intellectual development of the German nation. At the close 
he gave an account of his method of teaching Latin in a German 
gymnasium before coming to this country. This part of the 
address is so fruitful in practical suggestion that the permission 
of Dr. Carus was asked to reproduce it here. 

I have frequently heard Americans deplore the fact that American youths 
have not the same facilities for classical study as the German youth, and so 
have little chance of successfully competing with German scholarship. This is 
true ; but if you knew the sacrifice with which Germans have bought their 
superiority in this one line of study, your regret would be somewhat lessened. 
The fact is that in America we cannot afford to devote so much time and 
care to one subject ; we have to educate our children for practical life, and 
cannot make of every boy a classical scholar. But this is the situation in Ger- 
many, where too much stress has been laid upon the study of Latin and 
Greek. The Gymnasia are splendid institutions for philologists, but the 
course of study in them, mapped out by teachers of the classics in the last 
century, was more and more arranged as if the salvation of mankind depended 
upon a proper comprehension of Latin and Greek grammar. Herein lies the 
fault of the German institutions. With few exceptions the boys in the 
Gymnasia, whatever profession they may later on choose, are treated all 
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alike to Latin at ten lessons per week for nine years, and to Greek at six 
lessons per week for six years, and the study of grammar is the most impor- 
tant part of their instruction. They make translations and read authors too 
often with the only result that they become familiar with the laws of inflec- 
tion and syntax. 

Since I left Germany improvements have been made at the instance of 
the German emperor, but these improvements consist mainly in the reduc- 
tion of the work, which threatened to overburden the boys. According to a 
ministerial decree, the Latin composition which was required at the final 
examination is omitted, while the grammatical exercises are kept up ; and 
thus it seems to me that the reform has been made in the wrong place, and 
that the relief from overwork, which was so much needed, has been applied 
at the wrong point, injuring the most important part of the school work, while 
the errors of pedantry are still adhered to. 

I find this fault with the German method, that it teaches not the languages 
themselves, but the grammar of the languages. The result is that the aver- 
age German classicists are splendid scholars, but poor linguists. Of course 
there are some German philologists who are excellent linguists, but consider 
weekly ten hours of Latin and six hours of Greek, not counting the many 
additional hours of home study, which is by no means inconsiderable, then 
the three years' course of university training, and you will see how poor the 
result is for the enormous output of time and labor ! There are very few 
scholars in learned Germany who possess a sufficient command of classical 
Greek to speak it, and the use of the Latin tongue is not at all universal in 
classical circles. It is sometimes pitiable to see how teachers of Latin who 
have all the rules of grammar at their fingers' end, fumble when called upon 
to speak and converse in Latin, and it is a great comfort to them that the occa- 
sions for speaking Latin are becoming rarer and rarer. 

When I was appointed to teach the classics, first at a Real-gymnasium at 
Dresden and then at the Royal Corps of Cadets, I followed a method of my 
own which was designed to make these dead languages living possessions of 
the students. 

I had classes of from fifteen to twenty-five boys ; all of them had a more 
or less superficial knowledge of the rudiments, having passed through the 
courses of Sexta and Quinta before they reached me. I began with a dicta- 
tion which I gave them in their mother tongue, and which they had to trans- 
late into Latin as well as they could. This exercise consisted in the beginning 
of five, then of eight, and finally of about twelve to fifteen printed lines, and 
was chosen from classical passages, such as speeches of Caesar, or little tales 
from Livy, or exhortations from Cicero, or fables or verses from Ovid and 
Virgil, etc. I took care that the subject should have some additional interest 
beside its being an example of Latin. As soon as the dictation was finished 
the copy books were taken up and I corrected them at home, a piece of work 
which can be done rapidly, say in about forty minutes, but offers to a teacher 
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the great advantage that by counting the mistakes he has a good method for 
marking his scholars, a method which is not based upon a subjective estimate, 
but upon objective data, and the boys will not fail to understand the justice 
of the system. 

This same exercise, the dictation, was in the next lesson made the topic 
of discussion ; all the difficulties were explained, the mistakes pointed out, 
the correct expressions determined, and the grammatical rules laid down, and 
then everyone had to copy the exercise so as to have.it in faultless shape. I 
was always careful in selecting the poorest scholars to make them read the 
sentences aloud, and so the class was prepared for complying with the main 
task I set them, viz., the learning of their piece of Latin composition by heart ; 
and I was rigorous in enforcing the work. Scholars who did not know it on 
the appointed day were condemned to copy the lesson until they knew it. In 
the beginning there were few among the boys, perhaps five among twenty, 
whose work was at once satisfactory ; but persistence taught them to do 
better, and after the end of a year's course all of them could learn their les- 
son, while the best scholar could after the first dictation, when called upon, 
stand before the class and recite the lesson in intelligible, sometimes in fault- 
less, Latin. 

The general routine lessons were combined with these exercises. In addi- 
tion we had grammar lessons and did some reading ; but I took pains always 
to fall back upon the stock of living sentences which the boys knew by heart 
for the illustration of rules of any kind, and the result was astounding. Even 
the most backward scholars acquired an ease in the use of the Latin, which 
became a living part of their soul, and remained serviceable during their entire 
school time, probably for life. And I have to add that the boys worked less 
at home for my Latin lessons than for the Latin lessons of my colleagues ; 
they learned most in the hours of the lessons themselves. In the beginning 
the work was hard for me, because it was difficult to select or adapt passages 
from Latin authors ; but the more I searched for them the more I found, and 
in the course of a few years the burden of my labors, too, was lessened. 

Though my personal experience in teaching the classics is limited to boys 
who were not beginners, I see no reason why the method should not be appli- 
cable to beginners. The difficulty consists only in finding sentences easy 
enough for beginners. There are enough. Take, for instance, in Latin this 
sentence which has been said of the Bible : 

Hie liber est in quo quaerit sua dogmata quisque 
Invenit et pariter dogmata quisque sua. 

Or take Virgil's advice : " Tu ne cede malis sed contra audentior ito." 

The method here recommended, which proposes to teach the language not 
in its several analyzed parts, but as an organized whole, is not limited in its 
application to the classical languages. It is, as I know from experience, the 
best method also for teaching modern languages. Begin to teach German or 
French by picking out gems of simple poetry — poems by Heine or Goethe, 
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by La Fontaine or B6ranger — poems like " Du bist wie eine Blume, so hold, 
so sch6n, so rein," etc., or, " II etait un soi d'Yvetot, peu connu dans l'histoire." 
Even children will enjoy the mere sound of the verses, and will learn them 
easily, and if you wish to prepare children for the study of languages at 
school teach them some such rhymes. Children ought to understand the 
sense of the words, but should not as yet be bored with grammatical rules. 
As soon as they have a certain stock they will naturally ask to know something 
about the grammar in order the better to comprehend the sense, and when 
they feel the need of the grammar then the time comes for teaching it. 

You will understand that the method sketched out here is not the natural 
method, so called ; the " natural method " has, in my opinion, serious draw- 
backs. Its inventors overlooked the fact that the person who learns a new 
language is in possession of his or her own vernacular, and that by learning 
some trivial phrases of common everyday life the pupil merely adds words of 
a foreign language to the stock of expressions of his own. Thus people who 
learn German, French, or any other language by the natural method, so 
called, are bound to speak an English-German, English-French, or whatever 
it may be. The main purpose in the method which I recommend consists in 
laying the foundation not of grammatical rules, not of single words, but of 
entire sentences, that is to say of the language itself, in the mind of the pupil. 
If this basis is very accurate, the superstructure can be executed easily 
and in various ways, and will stand on a safe foundation. The natural method 
will render it almost impossible for a student ever to keep his own and other 
languages distinct, and it is scarcely probable that he will acquire a real 
command of a foreign tongue in all its fine shades. The two languages — 
the vernacular of the scholar and the language to be learned — must be stored 
up in the mind each by itself, and not simply attached the one to the other 
by talking and continuing to talk. A student who has first acquired a certain 
stock of sentences in a foreign language, knowing them by heart, will, as soon 
as he is expected to translate, naturally fall back upon the sentences with 
which he is familiar, and will use the same or similar constructions. 

I would not advise making beginners do translation work to any large 
extent. The use of the translation method so common in our Latin lessons is 
the reason why Latin remains a dead language to us, instead of being resusci- 
tated to new life. I do not say that translations should not be made ; I say that 
beginners ought to be practised very little in translations, for they are exercises 
for very advanced scholars, and we ought to teach students of Latin not to 
translate literally, but to express the same idea in analogous phrases, such as 
those with which they are familiar. The reading of authors should be done 
aloud, and much stress should be laid in these recitations upon good diction, 
constantly keeping in mind the correct pronunciation, and being very exact 
at the beginning. When thus a basis as to the general character of an 
author has been laid, it should be supplemented by cursory reading. 
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The first paper on Friday afternoon was by Miss Grace G. 
Begle, on "Caesar's Account of the Animals in the Hercynian 
Forest (De Bello Gallico, VI, 25-28)." This will be published 
in the School Review. 

The next paper, by Professor Harold North Fowler, has 
already been published in the Western Reserve University Bulletin. 
It presented an account of a New Papyrus, containing "a List of 
Olympic Victors." 

The small fragment of papyrus referred to was found by Mr. Grenfell and 
Mr. Hunt, with many hundreds of other papyrus fragments, in the ancient 
rubbish heaps of Oxyrhynchus, in Egypt. On one side are some accounts, on the 
other, part of a list of victors in the Olympic games. The part preserved 
covers the years 480, 476, 472, 468, 456, 452, and 448 B. C. The papyrus 
dates from about 250 A. D. It is published by Grenfell and Hunt in the 
second volume of the Graeco-Roman branch of the Egypt Exploration Fund. 
An exhaustive commentary by Professor Carl Robert is to be found in Hermes, 
1900, pp. 141 — 195. 

The fragment contains a list of the events, thirteen in number, at the 
Olympic games for seven Olympiads, with the names of the winners. Even 
this bare list gives some information concerning the arrangement of the games, 
but the chief importance of the fragment is derived from the fact thai the 
names of many of the victors here mentioned are already known through 
odes of Pindar or Bacchylides or through mention by Pausanias or other 
writers. By comparison of the fragmentary list with the works of various 
writers, the exact dates of several odes by Pindar and Bacchylides have been 
fixed. 

More important than the results for the history of literature are those for 
the history of sculpture. Pythagoras of Rhegium is found to have made the 
statue of the victor in one of the events as late as 452 B. C, perhaps even in 
448, which extends his activity to a much later time than has generally been 
assigned to it. Polyclitus is found to have been active at least as early as 
452, perhaps even in 460, being therefore little, if at all, younger than 
Phidias. Naucydes is found in activity in 448. Myron made the statue of a 
victor in 448, somewhat later than the time usually assigned to him. Several 
less important artists, Ptolichus, Pantias, Sostratus, Aristocles, Canachus, and 
Callicles, are directly or indirectly dated by this apparently sterile list of 
names and athletic events. 

Thus even those remains of antiquity, which seem at first sight to be of 
the least importance, may be found of the greatest interest for the light they 
shed upon ancient life and history. The further publications of the Graeco- 
Roman branch of the Egypt Exploration Fund are eagerly awaited by all 
classical scholars. 
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Professor George Hempl followed with a discussion of "The 
Sound of n before ^ and /in Latin." 

Professor Hempl showed that the combination of a nasal and a following 
fricative, for example, ns, offers peculiar difficulty. This lies in the fact that 
the oral passage must be closed for the production of the nasal consonant, 
but must be opened again immediately and that, too, simultaneously with the 
closing of the nasal passage. A slight miscalculation in the movement of the 
tongue will produce a change : 

i. If the tongue is pressed up a trifle too much, so that it is not free again 
the very moment the nasal passage is closed, both oral and nasal passages 
are momentarily closed and, when the tongue does get free, an explosive or 
stop consonant is produced between the nasal and the fricative. Thus since, 
that is, sins, has become sints in most of America. In the same way ns 
became nts in Oscan and Umbrian (Brugmann, 2 1, § 415). 

2. If the tongue is raised incompletely, so that the oral passage is not 
entirely closed, both nasal and oral passages are simultaneously open and we 
have, not the consonant n, but a nasal vowel. That is, the time belonging to 
the consonant is taken up with a nasal vowel following the oral vowel. Thus 
since, that is, sins, is often sounded in England as siis, in which i represents a 
nasal vowel. 1 Two such neighboring vowels naturally blend and we thus get 
a long vowel more or less nasalized. As such nasalization is difficult before 
an open consonant, it soon disappears and we get a long oral vowel. 

Just this happened in Latin. Thus mensa became first meesa, 1 then mesa, 
later, with loss of nasalization, mesa, Romance mesa. As Latin possessed no 
sign for a nasal vowel, it was sometimes written en and sometimes e, both 
somewhat inexact spellings. The length of the vowel was observed by Cicero 
and others (see Lindsay, The Latin Language, p. 1 36). As there is no reason 
why a vowel should have lengthened in Latin before a nasal + consonant, 
we can interpret Cicero's evidence in no other way, than that the Latin of his 
time no longer had vowel + ns, but a long, more or less nasalized, vowel + s. 
Had the consonant n disappeared absolutely and at once with compensatory 
lengthening of the vowel, it would not have escaped Cicero's attention. 
Moreover, this notion involves the highly improbable assumption of the 
simultaneous failure of two articulations, namely, the closing of the oral 
passage and the opening of the nasal passage. It is, therefore, evident, on 
the one hand, that there never was a mensa ; and, on the other, that mensa 
did not become mesa by the sudden dropping out of n with compensatory 
lengthening of the vowel. With the Romance series — 

Lat. consilium > cosily > cosil. > Old Welsh cusil compare the English — 

Gc. gans > OE. gos > gos > Eng. gus 'goose.' In the latter, the nasal- 
vowel stage is proved by the change of a to open o, while the rise of the long 
nasal open o to the close o is parallel to the similar change in Latin. 

1 Roman letters, rather than Italic, are used to indicate nasal vowels. 
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The last paper was on "The Origin and Growth of the Myth 
about Tarpeia" by Dr. Henry A. Sanders, of the University of 
Michigan. 

In investigating the myth the subject has to be taken up in inverse order. 
First, the various literary forms and their sources are determined in order to 
discover what portions are original and of popular origin ; on the basis of 
this result the birth and growth of the popular myth together with the causes 
giving rise to the same are traced. 

The two earliest forms of the myth appear in the annalist Fabius Pictor 
(cited by Dionysius of Halicarnassus) and in Antigonus (cited by Plutarch), 
both of whom wrote early in the second century B. C. They agree in regard 
to the treachery of Tarpeia and her death at the hands of the Sabines, but 
differ as to the personality of Tarpeia and the reason for her act of treachery. 
Antigonus seems to have been little followed, while Fabius furnished the 
foundation for all the earlier Roman annalists except Piso. This writer knew 
of the custom of offering yearly sacrifices at the grave of Tarpeia, near the 
Tarpeian rock ; so he decided that Tarpeia could not have been a traitress, and 
remodeled the whole story to fit that conception. He had little influence, his 
version appearing only in Dionysius and as a variant in Livy. The existence 
of the grave is proved by Varro and many others and there is no reason to 
doubt Piso's statement about the sacrifices, if we explain them as offerings to 
the dead on the Parentalia or Feralia. 

The form of the myth in the later annalists is shown by Varro and Livy ; 
the chief addition is that Tarpeia has become a Vestal virgin. This arose 
from a confusion with a real Vestal Tarpeia, who is named by Plutarch. 
Though mentioned only in this passage, her existence is abundantly proved 
by her influence on the myth, the existence of her statue and many similar 
considerations. In addition to this later annalist Livy also used Fabius and 
Piso. Ovid used a later annalist only and made no additions. Silius Itali- 
cus used Livy directly, but certain similarities in the wording show that all 
the other imitators of Livy, except Plutarch, used the Epitome of Livy instead 
of the entire work ; the authors in question are Florus, Auctor de viris illustribus, 
Cassius Dio, Servius on Virgil, and Valerius Maximus. 

More interesting is a passage in Festus, where the statue of Tarpeia is 
mentioned. Propertius imitates many of the earlier writers, but changes the 
whole character of the myth by introducing love as the motive for the 
treachery ; in this change he was influenced by similar Greek myths. 

Similar to all these in origin is the Tarpeius myth found in a second much 
mutilated passage of Festus. The same is mentioned also in Plutarch's 
citation of Galba, so the story undoubtedly went back to an earlier Roman 
annalist. Many other forms of the later myth conclude this chapter. 

In explaining the origin of the popular myth it was found necessary to deal 
with only three versions, viz., those in Fabius, Antigonus, and Festus-Galba. 
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The last arose as a popular explanation for the custom of punishing 
traitors by hurling them from the Tarpeian rock. Tarpeius is represented as 
the first traitor. 

The Tarpeia myth was also influenced in its origin by the existence near 
this rock of the Porta Pandana and the grave of the Vestal Tarpeia. In the 
remainder of the chapter the evidence for and origin of the Porta Pandana, 
the grave and statue of Tarpeia, the name of the Tarpeian rock and the 
derivation of the word Tarpeia are discussed. 

J. H. Harris, 

Secretary. 
Bay Citv High School 



CAESAR, OR SUBSTITUTES FOR CAESAR? 1 

Paper by Dr. F. O. Bates, of the Detroit High School. 

To discuss intelligently the question, whether or not Caesar's 
Gallic War should be the first connected reading in Latin that is 
put into the pupils' hands, it is necessary for us to determine 
first, what shall be the object sought in teaching Latin in our 
secondary schools. The time was when it was generally believed 
that mental discipline constituted the sole raison d'itre of classi- 
cal study. Such a perversion of a noble subject is comparable 
only to the misuse made of the works of classical art by the 
lime burners of the Middle Ages. It is unfortunately true that 
some teachers still regard discipline as the chief value of the 
study of the classics ; but thanks to the enthusiasm and indefati- 
gable efforts of students of archaeology, and to man's abiding 
love of the beautiful and noble, we are coming to recognize more 
and more fully, that, like history, English literature, and kin- 
dred subjects, the study of Greek and Latin as a means of cul- 
ture, is an aim in itself. Most of us now believe that the life 
and thoughts of the ancient peoples, as an important factor in 
influencing subsequent life and thought, are deserving of our 
most earnest study, and constitute the chief object of the clas- 
sical course. The most direct and effective way of pursuing this 
study is through the Latin and Greek languages. The study 
of customs and antiquities should receive a large share of atten- 
tion, for there is scarcely an enduring institution or custom of 

■Discussion at the Classical Conference, Ann Arbor, Mich., March 29, 1900. 
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modern times that has not its counterpart in Greece or Rome. 
Our whole modern life has its roots in the soil of those countries 
where literature and art reached their highest perfection. 

If such be the aim of classical instruction, it follows that the 
province of the secondary school is to equip the student to read 
accurately and rapidly the ancient literatures in the original. To 
do this successfully, we all recognize the prime importance of 
study of forms and vocabulary. The first of these receives its 
greatest emphasis during the first year of the pupil's work in the 
language. The acquisition of a vocabulary is a gradual process, 
the result of extensive reading and of careful study, and memo- 
rizing of each new word that is met. After the student has mas- 
tered the inflections and the simpler rules of syntax, and has 
acquired a limited but well chosen vocabulary, the question that 
confronts Latin teachers is, what text-book is best adapted to 
further progress in the language. 

To decide this question judiciously there is need of consid- 
ering carefully the student's condition at this stage of his work. 
As yet he has had little practice in reading connected Latin ; he 
has been dealing almost exclusively with isolated sentences, 
and to many this work has proved uninteresting, often discourag- 
ing. The first reading, therefore, should be of such a nature as 
to make the transition easy, and to engage and hold the stu- 
dent's attention. 

Within the last quarter of a century numerous methods 
have been tried, to obviate the difficulty experienced at this 
point. We have seen tried the so-called " natural method," 
" the inductive method," "the A, B, C's of Latin," and other 
methods which might be suggested. In the hands of their orig- 
inators these experiments have often proved eminently success- 
ful, but in the bands of careless, incompetent or unsympathetic 
teachers have more frequently resulted in failure. It is not sur- 
prising, then, that many of our foremost Latinists of today advo- 
cate a return to stricter adherence to the usual arrangement of 
our Latin grammars. In recent years the commonest departure 
from what may be called the standard Latin course is the sub- 
stitution, or partial substitution, of some simpler Latin prose for 
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Caesar. It is this innovation which the present paper is intended 
to discuss. 

The objections raised to the use of Caesar's Gallic War, as 
the text-book through which the student is introduced to Latin 
literature, are manifold. The claim is made that it is immoral, 
unreliable, unimportant from a historical point of view, uninter- 
esting, monotonous, and too difficult. Some object not so much 
to the work itself, as to the amount of time devoted to it. The 
most of these objections are met and successfully refuted in an 
able and elaborate article by A. Wagler, entitled " Casar als 
Schulbuch," which appeared in July 1857, in the Zeitschrift fur 
das Gymnasialwesen ; a translation of it by Mr. F. W. Howard is 
to be found in the School Review for November 1897. 

Those who condemn Caesar on the ground of immorality 
claim that there are depicted too many scenes of bloodshed, 
injustice, and cruelty. It is true that Caesar's campaigns were 
conducted for the purpose of extending Roman dominion over 
Gaul, and that the account of the various wars frequently reveals 
cruelty, bloodshed, and injustice, but these are necessarily con- 
sequent to a war of conquest. Similar scenes are pictured in all 
of our modern histories, and often as great injustice is shown, yet 
we do not condemn the teaching of history. But it is this very 
nature of the work that constitutes one of its chief values. 
The great distinguishing feature of the Roman people was its 
genius for military organization. And surely no better way of 
presenting this side of the Roman character could be devised, 
than by showing this system in operation under the guidance of 
the man who brought it to its highest efficiency. This can 
easily be done by the proper study of Caesar's Commentaries. 

The charge against the narrative on the score of incredibility 
can scarcely be seriously maintained. Suetonius, indeed, cau- 
tiously states that Asinius Pollio entertained doubts concerning 
the reliability of Caesar's account, but the writings of Cicero, 
which give us such full information about this period, nowhere 
cast a doubt on Caesar's veracity. If there had been any serious 
or general mistrust of the Commentaries, Cicero, who was gen- 
erally opposed to Caesar, would hardly have failed to record it. 
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In the absence of any serious attempt by Caesar's own contem- 
poraries to impugn his honesty, we may accept his account as 
substantially faithful and accurate. It is practically inconceiv- 
able that any untrue report of the campaigns could have passed 
unchallenged when there were intelligent literary men, who 
served with him, to correct any material discrepancy. Such an 
exaggeration as some are wont to attribute to Caesar, would have 
served to defeat the very object which modern critics claim for 
this supposed exaggeration. 

From another quarter comes the objection that the subject 
has not historical importance. But this belief can result only 
from an imperfect survey of the period and a failure to set 
events in their true historical relation. Was it of no consequence 
to Rome to acquire territory of the extent of modern France ? 
To check the aggression of German tribes ? To stay the migra- 
tions which served as a prelude to the more disastrous ones of a 
later period and threatened the existence of Roman power in 
Gaul ? Did Caesar's voyages to Britain bring Rome no gain ? 
Not only were the campaigns of historical moment in them- 
selves, but the period in which they were fought is of great 
importance in Roman history. All of those influences were 
operating to hasten the overthrow of republican Rome and estab- 
lish in its stead the Rome of the Caesars. True, the Gallic War 
does not reveal these tendencies in a marked degree, but in it we 
see the central commanding figure who was to be the leader in 
that movement which finally triumphed at Actium in 31 B.C. 

Coming to the other points raised against the book, we are 
compelled to admit that the criticisms are more cogent. In 
many respects Caesar proves to be monotonous and uninterest- 
ing, especially to girls, whose tastes are certainly deserving of 
consideration, since they form the majority in the Latin classes 
of the secondary schools. There is a similarity of phraseology 
employed in describing the marches, the formation of the camp, 
the preparation for battle, the disposition of troops, the terms 
of surrender, etc., which is inherent in the nature of the subject,, 
but need not be dwelt upon in reading. A frequent cause of 
Caesar's appearing uninteresting is the failure of the teacher to 



328 THE SCHOOL REVIEW 

present the subject as an historical production. This is some- 
times the result of insufficient reading on the teacher's part. 
Many teachers have read but little, if any, more than the first 
four books of the Gallic War, and are consequently unable to 
give the work its true and proper setting, or to point out its real 
value as an historical writing. It is a mistaken notion that pre- 
vails with some people, that any one who has a fair knowledge 
of Latin is adequately prepared to teach Caesar. It augurs well 
for the future of the classics that this notion is rapidly los- 
ing ground, and that educators recognize that the best equipped 
classical scholars are none too good to guide the student 
in his introduction to the precious literary monuments of the 
Greeks and Romans. More often, however, the lack of interest 
in Caesar is due to its position in the Latin course. As it is 
generally read first in the course, the most of the time is 
devoted to grammar study at the expense of the more interest- 
ing and historical side of the narrative, which is not obvious to 
the student, and therefore needs full explanation. 

In view of these considerations it seems that there can be no 
cogent reasons adduced for abolishing Caesar's Gallic War from 
the Latin course of our preparatory schools. The relative posi- 
tion, however, which it should occupy is a matter deserving 
serious study and discussion. Most of our schools commence the 
reading of Caesar immediately after the beginners' book is com- 
pleted. This course has long seemed to me to be pedagogically 
unsound. Caesar can not be called easy Latin ; and those parts 
which have the greatest intrinsic value are usually the most 
difficult. It therefore seems advisable that the student should 
have some reading knowledge of Latin before he is introduced 
to Caesar, in order to remove, so far as possible, the language 
barrier between him and the author's thought. 

In nearly all other branches of learning, careful consider- 
ation is given to the proper gradation of text-books. Educators 
are working along the line of least resistance. In modern lan- 
guages the first reading selections put into the hands of the pupil 
are carefully adapted to his stage of progress in those languages. 
In many of our best high schools, which offer only two years of 



MICHIGAN SCHOOLMASTERS CLUB 3 2 9 

German, the German classics are not read at all. It is a well 
recognized fact, that at the end of his second year a modern 
language student has a much better mastery of the language he 
is studying, than the classical student has at the end of four. 
Though no one would maintain that this inequality is due solely 
to the nature of the authors studied, on the other hand, no one 
would deny that this is a contributory cause. In mathematics 
likewise we observe a scientific correlation of subjects, so that 
the students pass from one to another without experiencing 
great difficulty. 

In response to the demands of those who object to Caesar, 
attempts have been made to provide some more suitable stepping- 
stone from the introductory work to Caesar by substituting less 
complex Latin. The writings most commonly used are Viri 
Romae, Eutropius, the Lives of Nepos, or selections from 
modern Latin. Although we frequently hear the success of this 
experiment questioned, especially by older Latinists, much can 
be said in defense of it. The Latin of these works is better 
adapted to the age of the average student and his stage of 
progress. To require him to unravel the long periodic sentences 
found in Caesar, is to make the translation of Latin appear to 
him what, unfortunately, it has seemed to many, a mere mechan- 
ical process, involving the exercise of those faculties only 
which are most successful in working out prize-puzzles. Again, 
the subjects are more varied and interesting, and show him more 
phases of Roman life than Caesar does. He learns many of 
their customs, sees much of their everyday life, and studies the 
characters of many of the leading public man, and the history of 
their times. In this way he gains a broader perspective, which 
is of inestimable value to him in his later study of Latin master- 
pieces. But what is of the greatest value, by such varied read- 
ing, the student's interest is kindled and kept alive. This is a 
most important factor in education ; without it no study can be 
perfectly successful. Because of this deeper interest, the pupil 
soon finds that he has unconsciously gained considerable facility 
in reading connected Latin and an appreciation for the Roman 
way of developing a thought. 
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In brief, then, my conclusion is that because of his literary 
and historical value, Caesar should not be abolished from the 
Latin course of the preparatory schools. On the other hand, 
the difficulties, resulting mainly from the periodic structure 
employed by Caesar, render his writings unsuitable to be used 
immediately after the introductory work has been completed ; 
that only after considerable simpler Latin has been read, can 
Caesar, as a literary and historical masterpiece, be studied with 
pleasure and profit. 

REMARKS BY PRINCIPAL JOHN W. WELCH, OF THE ADRIAN 
HIGH SCHOOL 

Three facts, it would seem, have suggested the question proposed, 
the difficulty of the text of Caesar, the wrong attitude which we, as 
teachers, too often assume toward it, and the peculiar mental condition 
of the average second year student. The -first fact — the difficulty of 
the Gallic War — we cannot dispute. Most students approaching the 
text of Caesar are hampered by their inability to master the thought of the 
printed page — whether Latin or English. They are weak, not only in 
their Latin preparation but in their language preparation in general. 
They cannot get the thought from the words. I am firmly convinced 
that the reason so many students fail in mathematics lies in this very 
fact. History, literature, and science often baffle the student simply 
because he cannot grasp the meaning of the statements in the text-book. 

Much of the student's previous training has been such as to afford 
him only slight encouragement to think independently. The author 
has relieved him of the necessity of much independent thought, and 
wherein the author has failed, the teacher has come to his rescue. The 
result is that most of our pupils possess little self-confidence. Begin- 
ning the study of Caesar, the student finds himself on an unknown sea. 
All is new and difficult. 

What, we may inquire, are the proper incentives for his work ? 
A class-book, in which shall be carefully recorded the success or failure 
of each days' effort ? Such a device will often produce good recita- 
tions, and perhaps enable the teacher to pass the student at the end of 
the year ; but the only legitimate motive to appeal to in the study of 
Caesar, as in all study, is the desire to know. 

First of all, that the student may have the desire to know, the 
teacher must know. If Caesar is uninteresting to us, we shall never be 
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able to arouse the interest of our students. If we fail to see the genius 
of the man in the work of the author, our students will fall by the way- 
side. Whether or not the student becomes interested in the study of 
the Gallic War depends not upon Caesar, but upon us. What have been 
our mistakes ? 

First, I am convinced that we sometimes place so much emphasis 
upon the study of the form, that we give too little attention to the con- 
tent. It is the spirit that giveth life. We could never expect to interest 
our students in Webster's "Reply to Hayne" if we confined their work 
to the grammar of the speech. One may say that the cases are by no 
means parallel. True, but the difference is one of degree rather than 
of kind. So long as Caesar is used only as a medium for grinding 
work in grammar, just so long will he be distasteful to both teacher 
and pupil. We must not neglect the grammatical work, but we must 
also interest the student in Caesar. 

Sometimes, I fear, we may even exaggerate the military side of the 
Gallic War. We dwell too much on the fighting of battles, the pitch- 
ing of camps, the slaughtering of barbarians. We emphasize the 
inhuman elements of the work, paying too little heed to the humane 
side. 

The primary purpose in the study of Caesar, as of all literature and 
all history, is its portrayal of human character and human life. 
Literature, to be worthy of the name, must "hold, as 'twere, the 
mirror up to nature." This, Caesar does. Aeneas' remark to his 
friend Achates holds true today, Mentem mortalia tangunt. The most 
interesting, the most profitable study for man is man. Our students of 
the Gallic War will find an absorbing interest in the study of the char- 
acters of Caesar, Orgetorix, Ariovistus, and Vercingetorix, if they are 
taught to study them in the same way as our students of Shakespeare 
study the characters of Macbeth, Lear, Hamlet, Portia, and the rest. 
Caesar condones the offense of Dumnorix out of regard for his brother. 
Here they may learn the lesson of self-mastery and compassion. A 
wise man knows when to be severe, a wiser man when to be merciful. 
Caesar forbids his men to retaliate when the retinue of Ariovistus 
treacherously attacks them — but the pages of the Gallic War are full of 
wise and well considered actions. Caesar was a great man even in 
small things. 

Caesar's Gallic War is first-hand history. Here the student gains 
his first experience in the handling of an original historical document. 
As regards the style of Caesar, he is no less skillful a tactician in the 
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marshaling of words, than in the marshaling of men. His method of 
handling his material ought to be recommended to the student as a 
model for imitation. As a pupil recently said to me: "Caesar shows 
how much may be told in a few words well chosen." Whatever may 
be said of Caesar's historical accuracy, his literary accuracy cannot be 
gainsaid. One of the greatest faults of our high-school students is 
looseness of speech, inaccuracy in the statement of facts, misrepresenta- 
tion of events as they occur. It is through no malice of spirit that the 
child in the home distorts the events of the schoolroom ; the fault 
comes largely through his lack of proper training, and Caesar may be 
made to furnish at least a partial remedy. 

Again, the student is weak in his method of attacking thought. 
The nature of the sentence-structure in the Gallic War is such as to aid 
him here. The logical arrangement, the vital connection of phrases 
and sentences will train him to attack and master the thought. Proper 
training here ought to develop in the pupil a vigorous, healthy English 
style. 

REMARKS BY PRINCIPAL RALPH S. GARWOOD, OF THE MARSHALL 

HIGH SCHOOL 

Among the objections to the use of the Gallic War as a text-book 
I have heard three urged with special emphasis : ( i) Caesar contains 
too many long and involved sentences. (2) He has more indirect dis- 
course than the student is likely to meet in all his Latin work after- 
wards. (3) He is dry and uninteresting. I am not convinced of the 
force of these objections, nor am I sure that if sustained they should 
suffice to throw the author out of our course of study. 

I am quite in sympathy with the speaker regarding the inexpediency 
of reading Caesar as the first prose after the first Latin book. The sug- 
gestion of the Latin conference to the Committee of Ten was sound, 
that some easy prose such as Gradatim, Nepos, or Viri Romae should 
precede the Caesar. A boy must go into the water to learn to swim, 
but there is no need of pitching him overboard. Some simple prose 
should follow or, better yet, accompany the first Latin book, Caesar 
being left for the second year. 

It is true that Caesar contains many long and involved sentences. 
This is one of the very reasons why I should continue to read the 
usual amount. We should not strive to make high-school work too 
easy. It should be hard, yet not too hard. High schools exist pri- 
marily for the development of men and women of strong mental 
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power, and this ideal should never be lost sight of. To quote one of 
the University professors : " Good teachers never forget that the first 
object of early classical training is to make the boy know Latin and 
know Greek. It is not the classical teacher's chief aim to make Latin 
easy. This close, hard drill, this training that holds the boy or girl 
to the essential elements of Latin and Greek, can never be dispensed 
with." There are certain things a student has to learn whether for his 
future study of Latin or growth of mental power. One of these is the 
suspension of an idea until the end of the sentence is reached. Pro- 
fessor Hale says this is " one of the most important differences between 
the Latin and the English." In the normal Latin sentence the subject 
is at the beginning or near it, the predicate at the end. To master the 
sentence the boy should not, as in the olden time, be taught to hunt 
the nominative and then hunt the verb, but should read through the 
sentence in the Latin order, thinking out the relations of cases until 
the idea is grasped. That is what the Romans did and what we must 
do if we are to read Latin with any facility. To do this we must have 
sentences of considerable complexity to practice on. This same sus- 
pension of idea is a common occurrence in German, and the boy who 
is not afraid of a long sentence in Latin ought not to hesitate at a long 
involved sentence in any other language. I have had a student say, 
"I know what it means, but can't translate it," but when asked to 
state carefully what it meant he found that he had also made a good 
translation. 

Further, the second year Latin should result in such a knowledge 
of grammar and syntax, such a mastery of the subject that the ordi- 
nary constructions in the future will not trouble the student. Outside 
of conditional sentences, which are so covered up in indirect discourse 
that they should best be saved till later, the constructions of Caesar 
are a most excellent drill ground. And by the time the four books 
are done, grammar drill, as such, ought to be laid aside for other 
objects. 

As regards the second objection, the amount of indirect discourse in 
the first book ; it is better that the boy get enough, and all at one time, 
to last him. Just as in algebra he should solve quadratics until he 
knows how to go about it whenever he meets one, so in Caesar this 
indirect discourse should give him the mastery so that he will be able to 
handle easily any indirect discourse he may meet in the future. The 
subjunctive mood should have no terrors for him when he lays aside 
the first book. 
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The third objection, that Caesar is dry and uninteresting, or is not 
suitable in subject-matter for high school students, seems to me abso- 
lutely untenable. Caesar stands in history as the main figure in an 
epoch-making age. His very faults, as a man, stand out all the more 
prominently. His deeds as Caesar the general, are noted down by 
Caesar the writer, with a distinctness of view that completely divorces 
the two. And there are lessons in his Gallic War for every American 
girl and boy. True as Mr. Collar pointed out, there are ghastly deeds, 
battles, murder, and sudden death, but on the other hand, there are 
deeds of marvelous bravery, of mercy unusual at that age, of persever- 
ance, courage, and true nobility of character. Broad views of the 
future, endurance of persecution at the hands of his foes, as well as 
intrinsic qualities of character, make Caesar a conspicuous figure 
in the world's history. 

In the substitutes for Caesar we have little change in subject-matter, 
that is, they are historical in scope, but in Caesar we come into touch 
with history at first hand. If multum non multa be the adage which 
especially needs to be emphasized in our time, much Caesar and not 
many authors, it would seem to me, sums up the correct view and 
theory of the second year Latin. 



